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STANDARDS 

CCSS READING STANDARDS 
CCSS.ELA-LITERACY.RL.11-12.1 
Cite strong and thorough textual evidence to support analysis of 
what the text says explicitly as well as inferences drawn from the 
text, including determining where the text leaves matters 
uncertain. 
CCSS.ELA-LITERACY.RL.11-12.2 
Determine two or more themes or central ideas of a text and 
analyze their development over the course of the text, including 
how they interact and build on one another to produce a complex 
account; provide an objective summary of the text. 
CCSS.ELA-LITERACY.RL.11-12.3 
Analyze the impact of the author's choices regarding how to 
develop and relate elements of a story or drama (e.g., where a 
story is set, how the action is ordered, how the characters are 
introduced and developed). 
CCSS.ELA-LITERACY.RL.11-12.4 
Determine the meaning of words and phrases as they are used in 
the text, including figurative and connotative meanings; analyze 
the impact of specific word choices on meaning and tone, including 
words with multiple meanings or language that is particularly fresh, 
engaging, or beautiful. (Include Shakespeare as well as other 
authors.) 
CCSS.ELA-LITERACY.RL.11-12.5 
Analyze how an author's choices concerning how to structure 
specific parts of a text (e.g., the choice of where to begin or end a 
story, the choice to provide a comedic or tragic resolution) 
contribute to its overall structure and meaning as well as its 
aesthetic impact. 
CCSS.ELA-LITERACY.RL.11-12.6 
Analyze a case in which grasping a point of view requires 
distinguishing what is directly stated in a text from what is really 
meant (e.g., satire, sarcasm, irony, or understatement). 
CCSS.ELA-LITERACY.RL.11-12.7 
Analyze multiple interpretations of a story, drama, or poem (e.g., 
recorded or live production of a play or recorded novel or poetry), 

CCSS WRITING STANDARDS 
CCSS.ELA-LITERACY.W.11-12.1 
Write arguments to support claims in an analysis of substantive 
topics or texts, using valid reasoning and relevant and sufficient 
evidence. 
CCSS.ELA-LITERACY.W.11-12.1.A 
Introduce precise, knowledgeable claim(s), establish the 
significance of the claim(s), distinguish the claim(s) from alternate 
or opposing claims, and create an organization that logically 
sequences claim(s), counterclaims, reasons, and evidence. 
CCSS.ELA-LITERACY.W.11-12.1.B 
Develop claim(s) and counterclaims fairly and thoroughly, 
supplying the most relevant evidence for each while pointing out 
the strengths and limitations of both in a manner that anticipates 
the audience's knowledge level, concerns, values, and possible 
biases. 
CCSS.ELA-LITERACY.W.11-12.1.C 
Use words, phrases, and clauses as well as varied syntax to link the 
major sections of the text, create cohesion, and clarify the 
relationships between claim(s) and reasons, between reasons and 
evidence, and between claim(s) and counterclaims. 
CCSS.ELA-LITERACY.W.11-12.1.D 
Establish and maintain a formal style and objective tone while 
attending to the norms and conventions of the discipline in which 
they are writing. 
CCSS.ELA-LITERACY.W.11-12.1.E 
Provide a concluding statement or section that follows from and 
supports the argument presented. 
 
CCSS.ELA-LITERACY.W.11-12.2 
Write informative/explanatory texts to examine and convey 
complex ideas, concepts, and information clearly and accurately 
through the effective selection, organization, and analysis of 
content. 
CCSS.ELA-LITERACY.W.11-12.2.A 
Introduce a topic; organize complex ideas, concepts, and 

CCSS SPEAKING AND LISTENING STANDARDS 
CCSS.ELA-LITERACY.SL.11-12.1 
Initiate and participate effectively in a range of collaborative 
discussions (one-on-one, in groups, and teacher-led) with diverse 
partners on grades 11-12 topics, texts, and issues, building on 
others' ideas and expressing their own clearly and persuasively. 
CCSS.ELA-LITERACY.SL.11-12.1.A 
Come to discussions prepared, having read and researched 
material under study; explicitly draw on that preparation by 
referring to evidence from texts and other research on the topic or 
issue to stimulate a thoughtful, well-reasoned exchange of ideas. 
CCSS.ELA-LITERACY.SL.11-12.1.B 
Work with peers to promote civil, democratic discussions and 
decision-making, set clear goals and deadlines, and establish 
individual roles as needed. 
CCSS.ELA-LITERACY.SL.11-12.1.C 
Propel conversations by posing and responding to questions that 
probe reasoning and evidence; ensure a hearing for a full range of 
positions on a topic or issue; clarify, verify, or challenge ideas and 
conclusions; and promote divergent and creative perspectives. 
CCSS.ELA-LITERACY.SL.11-12.1.D 
Respond thoughtfully to diverse perspectives; synthesize 
comments, claims, and evidence made on all sides of an issue; 
resolve contradictions when possible; and determine what 
additional information or research is required to deepen the 
investigation or complete the task. 
CCSS.ELA-LITERACY.SL.11-12.2 
Integrate multiple sources of information presented in diverse 
formats and media (e.g., visually, quantitatively, orally) in order to 
make informed decisions and solve problems, evaluating the 
credibility and accuracy of each source and noting any 
discrepancies among the data. 
CCSS.ELA-LITERACY.SL.11-12.3 
Evaluate a speaker's point of view, reasoning, and use of evidence 
and rhetoric, assessing the stance, premises, links among ideas, 
word choice, points of emphasis, and tone used. 

http://www.corestandards.org/ELA-Literacy/RL/11-12/1/
http://www.corestandards.org/ELA-Literacy/RL/11-12/2/
http://www.corestandards.org/ELA-Literacy/RL/11-12/3/
http://www.corestandards.org/ELA-Literacy/RL/11-12/4/
http://www.corestandards.org/ELA-Literacy/RL/11-12/5/
http://www.corestandards.org/ELA-Literacy/RL/11-12/6/
http://www.corestandards.org/ELA-Literacy/RL/11-12/7/
http://www.corestandards.org/ELA-Literacy/W/11-12/1/
http://www.corestandards.org/ELA-Literacy/W/11-12/1/a/
http://www.corestandards.org/ELA-Literacy/W/11-12/1/b/
http://www.corestandards.org/ELA-Literacy/W/11-12/1/c/
http://www.corestandards.org/ELA-Literacy/W/11-12/1/d/
http://www.corestandards.org/ELA-Literacy/W/11-12/1/e/
http://www.corestandards.org/ELA-Literacy/W/11-12/2/
http://www.corestandards.org/ELA-Literacy/W/11-12/2/a/
http://www.corestandards.org/ELA-Literacy/SL/11-12/1/
http://www.corestandards.org/ELA-Literacy/SL/11-12/1/a/
http://www.corestandards.org/ELA-Literacy/SL/11-12/1/b/
http://www.corestandards.org/ELA-Literacy/SL/11-12/1/c/
http://www.corestandards.org/ELA-Literacy/SL/11-12/1/d/
http://www.corestandards.org/ELA-Literacy/SL/11-12/2/
http://www.corestandards.org/ELA-Literacy/SL/11-12/3/


evaluating how each version interprets the source text. (Include at 
least one play by Shakespeare and one play by an American 
dramatist.) 
CCSS.ELA-LITERACY.RL.11-12.9 
Demonstrate knowledge of eighteenth-, nineteenth- and early-
twentieth-century foundational works of American literature, 
including how two or more texts from the same period treat similar 
themes or topics. 
CCSS.ELA-LITERACY.RL.11-12.10 
By the end of grade 12, read and comprehend literature, including 
stories, dramas, and poems, at the high end of the grades 11-CCR 
text complexity band independently and proficiently.  
CCSS.ELA-LITERACY.RI.11-12.1 
Cite strong and thorough textual evidence to support analysis of 
what the text says explicitly as well as inferences drawn from the 
text, including determining where the text leaves matters 
uncertain. 
CCSS.ELA-LITERACY.RI.11-12.2 
Determine two or more central ideas of a text and analyze their 
development over the course of the text, including how they 
interact and build on one another to provide a complex analysis; 
provide an objective summary of the text. 
CCSS.ELA-LITERACY.RI.11-12.3 
Analyze a complex set of ideas or sequence of events and explain 
how specific individuals, ideas, or events interact and develop over 
the course of the text. 
CCSS.ELA-LITERACY.RI.11-12.4 
Determine the meaning of words and phrases as they are used in a 
text, including figurative, connotative, and technical meanings; 
analyze how an author uses and refines the meaning of a key term 
or terms over the course of a text (e.g., how Madison defines 
faction in Federalist No. 10). 
CCSS.ELA-LITERACY.RI.11-12.5 
Analyze and evaluate the effectiveness of the structure an author 
uses in his or her exposition or argument, including whether the 
structure makes points clear, convincing, and engaging. 
CCSS.ELA-LITERACY.RI.11-12.6 
Determine an author's point of view or purpose in a text in which 
the rhetoric is particularly effective, analyzing how style and 

information so that each new element builds on that which 
precedes it to create a unified whole; include formatting (e.g., 
headings), graphics (e.g., figures, tables), and multimedia when 
useful to aiding comprehension. 
CCSS.ELA-LITERACY.W.11-12.2.B 
Develop the topic thoroughly by selecting the most significant and 
relevant facts, extended definitions, concrete details, quotations, 
or other information and examples appropriate to the audience's 
knowledge of the topic. 
CCSS.ELA-LITERACY.W.11-12.2.C 
Use appropriate and varied transitions and syntax to link the major 
sections of the text, create cohesion, and clarify the relationships 
among complex ideas and concepts. 
CCSS.ELA-LITERACY.W.11-12.2.D 
Use precise language, domain-specific vocabulary, and techniques 
such as metaphor, simile, and analogy to manage the complexity of 
the topic. 
CCSS.ELA-LITERACY.W.11-12.2.E 
Establish and maintain a formal style and objective tone while 
attending to the norms and conventions of the discipline in which 
they are writing. 
CCSS.ELA-LITERACY.W.11-12.2.F 
Provide a concluding statement or section that follows from and 
supports the information or explanation presented (e.g., 
articulating implications or the significance of the topic). 
 
CCSS.ELA-LITERACY.W.11-12.3 
Write narratives to develop real or imagined experiences or events 
using effective technique, well-chosen details, and well-structured 
event sequences. 
CCSS.ELA-LITERACY.W.11-12.3.A 
Engage and orient the reader by setting out a problem, situation, 
or observation and its significance, establishing one or multiple 
point(s) of view, and introducing a narrator and/or characters; 
create a smooth progression of experiences or events. 
CCSS.ELA-LITERACY.W.11-12.3.B 
Use narrative techniques, such as dialogue, pacing, description, 
reflection, and multiple plot lines, to develop experiences, events, 
and/or characters. 

CCSS.ELA-LITERACY.SL.11-12.4 
Present information, findings, and supporting evidence, conveying 
a clear and distinct perspective, such that listeners can follow the 
line of reasoning, alternative or opposing perspectives are 
addressed, and the organization, development, substance, and 
style are appropriate to purpose, audience, and a range of formal 
and informal tasks. 
CCSS.ELA-LITERACY.SL.11-12.5 
Make strategic use of digital media (e.g., textual, graphical, audio, 
visual, and interactive elements) in presentations to enhance 
understanding of findings, reasoning, and evidence and to add 
interest. 
CCSS.ELA-LITERACY.SL.11-12.6 
Adapt speech to a variety of contexts and tasks, demonstrating a 
command of formal English when indicated or appropriate. (See 
grades 11-12 Language standards 1 and 3 here for specific 
expectations.) 
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content contribute to the power, persuasiveness or beauty of the 
text. 
CCSS.ELA-LITERACY.RI.11-12.7 
Integrate and evaluate multiple sources of information presented 
in different media or formats (e.g., visually, quantitatively) as well 
as in words in order to address a question or solve a problem. 
CCSS.ELA-LITERACY.RI.11-12.8 
Delineate and evaluate the reasoning in seminal U.S. texts, 
including the application of constitutional principles and use of 
legal reasoning (e.g., in U.S. Supreme Court majority opinions and 
dissents) and the premises, purposes, and arguments in works of 
public advocacy (e.g., The Federalist, presidential addresses). 
CCSS.ELA-LITERACY.RI.11-12.9 
Analyze seventeenth-, eighteenth-, and nineteenth-century 
foundational U.S. documents of historical and literary significance 
(including The Declaration of Independence, the Preamble to the 
Constitution, the Bill of Rights, and Lincoln's Second Inaugural 
Address) for their themes, purposes, and rhetorical features. 
CCSS.ELA-LITERACY.RI.11-12.10 
By the end of grade 11, read and comprehend literary nonfiction in 
the grades 11-CCR text complexity band proficiently, with 
scaffolding as needed at the high end of the range. 
By the end of grade 12, read and comprehend literary nonfiction at 
the high end of the grades 11-CCR text complexity band 
independently and proficiently. 

CCSS.ELA-LITERACY.W.11-12.3.C 
Use a variety of techniques to sequence events so that they build 
on one another to create a coherent whole and build toward a 
particular tone and outcome (e.g., a sense of mystery, suspense, 
growth, or resolution). 
CCSS.ELA-LITERACY.W.11-12.3.D 
Use precise words and phrases, telling details, and sensory 
language to convey a vivid picture of the experiences, events, 
setting, and/or characters. 
CCSS.ELA-LITERACY.W.11-12.3.E 
Provide a conclusion that follows from and reflects on what is 
experienced, observed, or resolved over the course of the 
narrative. 
CCSS.ELA-LITERACY.W.11-12.4 
Produce clear and coherent writing in which the development, 
organization, and style are appropriate to task, purpose, and 
audience. (Grade-specific expectations for writing types are 
defined in standards 1-3 above.) 
CCSS.ELA-LITERACY.W.11-12.5 
Develop and strengthen writing as needed by planning, revising, 
editing, rewriting, or trying a new approach, focusing on addressing 
what is most significant for a specific purpose and audience. 
(Editing for conventions should demonstrate command of 
Language standards 1-3 up to and including grades 11-12 here.) 
CCSS.ELA-LITERACY.W.11-12.6 
Use technology, including the Internet, to produce, publish, and 
update individual or shared writing products in response to 
ongoing feedback, including new arguments or information. 
CCSS.ELA-LITERACY.W.11-12.7 
Conduct short as well as more sustained research projects to 
answer a question (including a self-generated question) or solve a 
problem; narrow or broaden the inquiry when appropriate; 
synthesize multiple sources on the subject, demonstrating 
understanding of the subject under investigation. 
CCSS.ELA-LITERACY.W.11-12.8 
Gather relevant information from multiple authoritative print and 
digital sources, using advanced searches effectively; assess the 
strengths and limitations of each source in terms of the task, 
purpose, and audience; integrate information into the text 
selectively to maintain the flow of ideas, avoiding plagiarism and 
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overreliance on any one source and following a standard format for 
citation. 
CCSS.ELA-LITERACY.W.11-12.9 
Draw evidence from literary or informational texts to support 
analysis, reflection, and research. 
CCSS.ELA-LITERACY.W.11-12.9.A 
Apply grades 11-12 Reading standards to literature (e.g., 
"Demonstrate knowledge of eighteenth-, nineteenth- and early-
twentieth-century foundational works of American literature, 
including how two or more texts from the same period treat similar 
themes or topics"). 
CCSS.ELA-LITERACY.W.11-12.9.B 
Apply grades 11-12 Reading standards to literary nonfiction (e.g., 
"Delineate and evaluate the reasoning in seminal U.S. texts, 
including the application of constitutional principles and use of 
legal reasoning [e.g., in U.S. Supreme Court Case majority opinions 
and dissents] and the premises, purposes, and arguments in works 
of public advocacy [e.g., The Federalist, presidential addresses]"). 
CCSS.ELA-LITERACY.W.11-12.10 
Write routinely over extended time frames (time for research, 
reflection, and revision) and shorter time frames (a single sitting or 
a day or two) for a range of tasks, purposes, and audiences. 

 
UNITS 

 
PACING 

 
ESSENTIAL QUESTIONS 

 
CONTENT 

 
ASSURED EXPERIENCES & 

ASSESSMENTS 

 
INSTRUCTIONAL STRATEGIES 

Unit One Focus: Short Stories 
and Narrative Writing 
 
Unit One: The Narrative Voice 
 

 

Weeks 1-3 

 

Three Weeks 

 Learning Objectives: 
Students will review various 
short stories for literary devices 
and complete literary analysis 
for each story. 
 
Students will complete a 
personal narrative to be used 
for their college essay / 
CommonApp submission 
 
Suggested Topics for Inquiry: 
Literary Analysis 
Literary Devices 

Personal Narrative: Students 
will write a narrative essay that 
they will use for their college 
application(s). Students will use 
one of the Prompts from 
Common Application 2021-2022 
to generate their topic and 
essay. Students will work 
through a multiple draft process 
using peer review and instructor 
feedback to edit and revise the 
essay. Students will use 
appropriate voice, consider the 
audience, and use best writing 

CLOSE Reading 
Explicit Vocabulary Instruction 
(i.e., FACADES) 
Explicit Vocabulary (i.e., 
Academic Vocabulary) 
Explicit Vocabulary (i.e., 
structural analysis with affixes 
and roots) 
Use of RACE and/or SURE Rubric 
with Students 
Use of Text-Dependent and 
Paired Questions 
Identifying Similarities & 
Differences 
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Narrative Writing 
College Essays 
CommonApp  
Editing and Revising 
 
Unit Vocabulary: 
Figurative Language 
Archetype 
Protagonist 
Antagonist 
Theme 
Motif 
Symbol 
Setting 
Characterization 
Plot 
Conflict 
Point of View 
Simile 
Metaphor 
Personification 
Imagery 
Allusion 
Tone  
Mood 
Situational Irony 
Dramatic Irony 
Verbal Irony 
Hyperbole 
Suspense 
Foreshadowing 
Allegory 
 
Anchor Texts:  
“The Necklace” by Guy De 
Maupassant 
 
“A Good Man is Hard to Find” by 
Flannery O’Connor 
 

practices for grammar, 
punctuation, mechanics, 
organization, and structure 
aligned with college level essays 
using the MLA format. 

Summarizing & Note-taking 
Reinforcing Effort & Providing 
Recognition 
Homework & Practice 
Nonlinguistic Representations 
Cooperative Learning Groups 
Setting Objectives & Providing 
Feedback 
Cues, questions, and advance 
organizers 
Writing-to-Learn 
Collaborative Group Work 
Classroom Talk 
Scaffolding 
Literacy Groups 
Socratic and Paideia seminar 
Student-Centered Learning 
Project-Based Learning 
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“Masque of the Red Death” by 
Edgar Allan Poe 
 
“Lamb to the Slaughter” by 
Roald Dahl 
 
“A Rose for Emily” by William 
Faulkner 
 
“Saving Sourdi” by May-Lee 
Chai  
 
“The Lesson” by Toni Cade 
Bambara 
 
Supplemental Texts: 
“The Minister’s Black Veil” by 
Nathaniel Hawthorne 
“Girl” by Jamaica Kincaid   
 

 
UNITS 

 
PACING 

 
ESSENTIAL QUESTIONS 

 
CONTENT 

 
ASSURED EXPERIENCES & 

ASSESSMENTS 
 

 
INSTRUCTIONAL STRATEGIES 

Unit Two Focus: Conflict and 
Theme Analysis 
 
Unit Two: The [Im]possible 
American Dream  
 
 

Weeks 4-7 

 

Four Weeks 

What are the main types of 
conflict in a story? What is 
theme, and how is it arrived at 
in a story? How does the 
connection between conflict 
and the resolution illustrate the 
theme? How do differing 
opinions and viewpoints 
reinforce conflict? How are 
themes connected to real world 
experiences? 
What do texts reveal about how 
society affects the individual? 
How does the way a person 
handles his/her conflict reflect 
human nature? How does a 

Learning Objectives: 
Students will read Death of a 
Salesman, along with 
supplemental texts, and create 
a written analysis of the 
connection between the conflict 
and theme of the play. Students 
will then relate those conflicts 
and themes to today’s version 
of the American Dream. 
 
Suggested Topics for Inquiry: 
Author’s Point of View 

Different Types of Conflict 

Stereotyping 

Theme Analysis Essay: Students 
will write a theme analysis essay 
that answers the following 
prompt: The quest for the 
American Dream, and the 
nature of that Dream, is a 
theme in numerous works of 
literature. In a well-organized 
essay, discuss the development 
of this theme in Death of a 
Salesman. In particular, examine 
Willy Loman’s version of the 
American Dream, his attempts 
to attain it, and what his death 
reveals about the nature of his 
quest.  

Flipped Classroom Model 
CLOSE Reading 
Explicit Vocabulary (i.e., 
Academic Vocabulary) 
Explicit Vocabulary (i.e., 
structural analysis with affixes 
and roots) 
Use of Text-Dependent and 
Paired Questions 
Identifying Similarities & 
Differences 
Summarizing & Paraphrasing 
Reinforcing Effort & Providing 
Recognition 
Homework & Practice 
Nonlinguistic Representations 
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https://bridgeportedunet-my.sharepoint.com/:b:/r/personal/ereed_bridgeportedu_net/Documents/UB%20ECE%20ENG%20102%20Short%20Stories/A%20Rose%20for%20Emily.pdf?csf=1&web=1&e=1OaXgx
https://bridgeportedunet-my.sharepoint.com/:b:/r/personal/ereed_bridgeportedu_net/Documents/UB%20ECE%20ENG%20102%20Short%20Stories/A%20Rose%20for%20Emily.pdf?csf=1&web=1&e=1OaXgx
https://bridgeportedunet-my.sharepoint.com/:b:/r/personal/ereed_bridgeportedu_net/Documents/UB%20ECE%20ENG%20102%20Short%20Stories/The%20Lesson.pdf?csf=1&web=1&e=3EiDaV
https://bridgeportedunet-my.sharepoint.com/:b:/r/personal/ereed_bridgeportedu_net/Documents/UB%20ECE%20ENG%20102%20Short%20Stories/The%20Lesson.pdf?csf=1&web=1&e=3EiDaV


person’s culture/cultural 
background affect his/her 
identity? What is stereotyping? 
How do the words and actions 
of a character illustrate his/her 
motivation? What is the 
American Dream? How has the 
American Dream evolved over 
time to reflect new immigrants 
and their desires? Is the 
American Dream still 
attainable? 

Race and Racism 

The American Dream 

Citizens and Immigrants 

Humanity 

Self-Awareness 

Society 

Culture 

Black Lives Matter Movement 

Immigration: ICE, DACA, 

Dreamers, etc. 

 
Unit Vocabulary: 
Plot 

Characterization 

Setting 

Internal and External Conflict 

Man vs. Self 

Man vs. Man 

Man vs. Nature 

Man vs. Society 

Symbolism 

Motif 

Theme 

The American Dream 
Immigration and Emigration 
 
Anchor Texts:  
Death of a Salesman by Arthur 
Miller 
 
Supplemental Texts: 
A Doll’s House by Henrik Ibsen 
Americanized: Rebel without a 
Green Card by Sara Saedi 
In the Country We Love: My 
Family Divided by Diane 
Guerrero 
Other “American Dream” stories 

In their conclusions, students 
will discuss the concept of the 
American Dream and if it is still 
possible in today’s society. 
Students will use the anchor and 
supplemental texts read to 
support their decisions. 
 

Cooperative Learning Groups 
Setting Objectives & Providing 
Feedback 
Cues, questions, and advance 
organizers 
Writing-to-Learn 
Collaborative Group Work 
Classroom Talk 
Scaffolding 
Literacy Groups 
Socratic and Paideia Seminar 
Student-Centered Learning 
Project-Based Learning 



 
UNITS 

 
PACING 

 
ESSENTIAL QUESTIONS 

 
CONTENT 

 
ASSURED EXPERIENCES & 

ASSESSMENTS 
 

 
INSTRUCTIONAL STRATEGIES 

Unit Three Focus: Analyzing 
Poetry and the Poetic Voice 
 
Unit Three: The Power of 
Words 

Weeks 8-11 
 
Four Weeks 

What is the difference between 
prose and verse? 
What are the two types of 
poetry? 
What are the various types of 
traditional and organic poetry? 
What are the major 
characteristics of poetry? 
How does the use of poetic 
devices enhance the expressive 
voice of poetry? 
What are effective strategies to 
analyze different types of 
poetry? 
What are the essential 
components of original written 
poetry? 
How can written poetry be 
edited and revised to improve 
its quality? 
 

Learning Objectives: 
Students will demonstrate a 
basic understanding of poetic 
elements and the TPCASTT 
method of poetry analysis  
 
Students will use their 
experience with the TPCASTT 
method of poetry analysis to 
write a poetry analysis essay. 
 
Students will create an artistic 
rendering of one of the anchor 
poems that illustrates their 
interpretation and 
understanding of the figurative 
language and theme of the 
poem. 
 
Suggested Topics for Inquiry: 
Prose vs. Verse 
Blank Verse 
Poetic Devices 
Literary Devices 
TPCASTT Method 
Poetic Analysis 
 
Unit Vocabulary: 
Prose 
Verse 
Speaker 
Stanza 
Line 
Rhyme Scheme 
Rhythm 
Meter 

Artistic Rendering of Poem: 
Students will create an artistic 
rendering of one of the anchor 
poems that illustrates their 
interpretation and 
understanding of the figurative 
language and theme of the 
poem. 
 
Artistic Rendering Rubric 
 
Poetry Compare and Contrast 
Essay: After reading and 
analyzing poetry and how 
authors utilize figurative 
language and other strategies 
to illustrate the main 
idea/theme of the work (s), 
students will write an analysis 
essay of a singular poem in 
which they analyze the complex 
attitude of the speaker and 
discuss how the author uses 
figurative language, diction, and 
imagery to illustrate the 
situation and the speaker’s 
attitude about the situation. 
Students will write a cohesive 
introduction, make specific 
claims about the author’s craft 
and what is illustrated through 
the author’s choice of strategies 
to convey meaning. (Poem and 
analysis will be assigned and 
completed in class.)  
 

Flipped Classroom Model 
CLOSE Reading 
Explicit Vocabulary (i.e., 
Academic Vocabulary) 
Explicit Vocabulary (i.e., 
structural analysis with affixes 
and roots) 
Use of Text-Dependent and 
Paired Questions 
Identifying Similarities & 
Differences 
Summarizing & Paraphrasing 
Reinforcing Effort & Providing 
Recognition 
Homework & Practice 
Nonlinguistic Representations 
Cooperative Learning Groups 
Setting Objectives & Providing 
Feedback 
Cues, questions, and advance 
organizers 
Writing-to-Learn 
Collaborative Group Work 
Classroom Talk 
Scaffolding 
Literacy Groups 
Socratic and Paideia Seminar 
Student-Centered Learning 
Project-Based Learning 

https://bridgeportedunet-my.sharepoint.com/:b:/g/personal/ereed_bridgeportedu_net/EU27u00IPzBNm1BCE3RCs7wBPJZuU_ZFoGwUhRhrlUwUwg?e=60M6sw


Foot 
Enjambment 
Tone 
Mood 
Alliteration 
Consonance  
Assonance  
Onomatopoeia 
Cacophony 
Allusion 
Simile 
Metaphor 
Personification 
Anthropomorphism  
 
Anchor Texts: 
“The Tyger” and “The Lamb” by 
William Blake 
“The Passionate Shepherd to His 
Love” by Christopher Marlowe  
“The Nymphs Reply to the 
Shepherd” by Sir Walter Raleigh  
 “Sonnet to Science” by Edgar 
Allen Poe  
“Chemistry Experiment” by Bart 
Edelman 
“Sonnet 18: Shall I compare 
thee to a summer’s day” 
“Sonnet 29: When in disgrace 
with fortune and men’s eyes”  
“Where I’m From” by George 
Ella Lyon 
“From Oil” by Fatima Asghar 
“Still I Rise” / “Caged Bird”/ 
“Equality” (3 poems) by Maya 
Angelou 
 

 
UNITS 

 
PACING 

 
ESSENTIAL QUESTIONS 

 
CONTENT 

 
ASSURED EXPERIENCES & 

ASSESSMENTS 

 
INSTRUCTIONAL STRATEGIES 



 

Unit Four Focus: Character 
Analysis and Science Fiction 
 
Unit Four: The Powerful 
Individual: Demise, or Rise?  

 

Weeks 12-15 
 
Four Weeks 

 

What are the characteristics of 
Romanticism and Gothic 
Literature?  
What defines a monster? 
How much power is too much 
power?  
What is ambition and why can 
too much of it be someone’s 
downfall?  
Is revenge a natural human 
emotion, or can it be born into 
someone?  
How are we shaped by the 
actions and interactions of 
others? 
How does the time period 
and/or setting affect how a 
character is viewed?  
How do the words and actions 
of a character illustrate his/her 
motivation?  
How important are ethics and 
moral standards? 

 

Learning Objectives: 
Students will examine the 
importance of reflecting on the 
consequences of one’s actions, 
and how those consequences 
affect society.  
Students will analyze the 
characters in Frankenstein and 
discuss how each character’s 
struggle for power parallels and 
reflects today’s modern society, 
as well as the human nature and 
ethical behavior of individuals. 
 
Suggested Topics for Inquiry: 
Archetypes 
Flawed Characters 
Romanticism 
Gothic Literature 
Science Fiction 
Power  

Greed 

Ambition 

Religion 

Human Nature 

Nature vs. Nurture 

 
Unit Vocabulary: 
Romanticism 
Gothic Literature 
Internal and External Conflict 
Archetypes 
Flawed Characters 
Characterization 
 
Anchor Texts: 

Character Analysis Essay: After 
reading Frankenstein by Mary 
Shelly, students will analyze the 
character of either Victor 
Frankenstein or the Monster 
and argue who is responsible for 
the death and destruction of 
characters within the story. 
Students should analyze the 
character’s dialogue, actions, 
and motivation for actions in 
order to determine the 
culpability of the character, as 
well as consider scientists’ 
responsibility towards outcomes 
of scientific experimentation 
and the value of nature vs. 
nurture. 

Flipped Classroom Model 
CLOSE Reading 
Explicit Vocabulary (i.e., 
Academic Vocabulary) 
Explicit Vocabulary (i.e., 
structural analysis with affixes 
and roots) 
Use of Text-Dependent and 
Paired Questions 
Identifying Similarities & 
Differences 
Summarizing & Paraphrasing 
Reinforcing Effort & Providing 
Recognition 
Homework & Practice 
Nonlinguistic Representations 
Cooperative Learning Groups 
Setting Objectives & Providing 
Feedback 
Cues, questions, and advance 
organizers 
Writing-to-Learn 
Collaborative Group Work 
Classroom Talk 
Scaffolding 
Literacy Groups 
Socratic and Paideia Seminar 
Student-Centered Learning 

Project-Based Learning 



Frankenstein or The Modern 
Prometheus by Mary Shelley 
 
Supplemental Texts: 
To be determined by teacher at 
his/her discretion  

 
UNITS 

 
PACING 

 
ESSENTIAL QUESTIONS 

 
CONTENT 

 
ASSURED EXPERIENCES & 

ASSESSMENTS 
 

 
INSTRUCTIONAL STRATEGIES 

Unit Five: Argumentative 
Research Writing through a 
Literary and Historical Feminist 
Lens 
 
Unit Five: Feminism and the 
Feminist Lens 

Weeks 16-20 
 
Five Weeks 

What is feminism, and what 
does it mean to be a feminist?  
What are the three waves of the 
feminist movement?  
What is the difference between 
a patriarchy and a matriarchy? 
How is the relationship between 
men and women portrayed in 
our texts?  
What are the power 
relationships between men and 
women (or characters assuming 
male/female roles)?  
How are male and female roles 
defined? What constitutes 
masculinity and femininity?  
How do characters embody 
these traits?  
Do characters take on traits 
from opposite genders? How 
so? How does this change 
others’ reactions to them?  
How have feminists fought for 
both legal and cultural rights?  
How has the idea of feminism 
changed throughout history? 
What does feminism look like 
today? 
 

Learning Objectives: 
Students will read various 
literary and non-fiction texts 
and determine the history of 
feminism as seen through the 
lens of each text.  
 
Students will use their 
knowledge and understanding 
of feminism and the texts by 
writing an analytical essay that 
examines the history of 
feminism and its relevancy and 
existence in today’s culture and 
society. 
 
Suggested Topics for Inquiry: 
The Feminist Movement 
Three Waves of Feminism 
Female Advocates (Gloria 
Steinem, Betty Friedan, etc.) 
Humanity  
Human Rights 
Sexism 
Gender Laws 
Equality 
Me Too Movement 
Nineteenth Amendment (100th 
Anniversary in 2020) 
 

Feminist Lens Essay: After 
reading short stories, poems, 
and novels, students will 
examine the characters, themes, 
and concepts of the texts 
through a critical feminist lens. 
Students will write an analytical 
essay in which they examine 
how the texts we read inform 
our understanding of the role of 
women from historical 
perspectives and how women’s 
roles in society have evolved to 
include non-traditional roles in 
modern society. Students will 
argue whether or not society 
has evolved into one that 
embraces the abilities and 
talents of women as equals.  
  
Students will use the Feminist 
Lens Argument Essay as the 
basis for their Senior Research 
Argument Essay (the Barnum 
Essay). Students will research a 
feminist topic and argue its 
relevance and importance to 
today’s society, which mirrors 
the criteria under the Feminist 
Lens Argument Essay for Unit 7-

Flipped Classroom Model 
CLOSE Reading 
Explicit Vocabulary (i.e., 
Academic Vocabulary) 
Explicit Vocabulary (i.e., 
structural analysis with affixes 
and roots) 
Use of Text-Dependent and 
Paired Questions 
Identifying Similarities & 
Differences 
Summarizing & Paraphrasing 
Reinforcing Effort & Providing 
Recognition 
Homework & Practice 
Nonlinguistic Representations 
Cooperative Learning Groups 
Setting Objectives & Providing 
Feedback 
Cues, questions, and advance 
organizers 
Writing-to-Learn 
Collaborative Group Work 
Classroom Talk 
Scaffolding 
Literacy Groups 
Socratic and Paideia Seminar 
Student-Centered Learning 
Project-Based Learning 

https://library.oapen.org/bitstream/id/24cb1da5-a512-4de1-b24c-639b6452dbec/628778.pdf
https://library.oapen.org/bitstream/id/24cb1da5-a512-4de1-b24c-639b6452dbec/628778.pdf


Unit Vocabulary: 
Feminism 
Feminist 
Patriarchy vs. Matriarchy 
Oppression 
 
Anchor Texts:  
The Awakening by Kate Chopin  
“The Story of an Hour” by Kate 
Chopin  
“The Yellow Wallpaper” by 
Charlotte Perkins-Gilman  
“Freedom or Death” by 
Emmaline Pankhurst  
“Advice to Young Ladies” by 
A.D. Hope 
 
Supplemental Texts:  
“The Transformation of Silence 
into Language and Action” by 
Audre Lorde  
Mrs. America Episodes 

9. Students will turn their 
research-based argument into a 
speech with a digital media/ 
PowerPoint presentation and 
present to an audience of their 
peers.   
 
 

 
UNITS 

 
PACING 

 
ESSENTIAL QUESTIONS 

 
CONTENT 

 
ASSURED EXPERIENCES & 

ASSESSMENTS 
 

 
INSTRUCTIONAL STRATEGIES 

Unit Six: Argumentation 
Through Research 
 
Unit Six: The Barnum Essay 

 How do the values and 
structures in our society benefit 
some, but not others?  
How do the values and 
structures in our society 
illustrate the need for change? 
What are the different 
components of a research 
paper?  
What is the difference between 
primary and secondary sources? 
Why is it necessary to research 
a topic through multiple lenses?  

Learning Objectives: 
Students will be able to 
effectively research a topic 
relevant to today’s society and 
construct an argumentative 
research paper based on their 
findings. 
 
Students will demonstrate their 
understanding of persuasive 
writing by transforming their 
research papers into oratory 
presentations for the Barnum 
Essay Writing Contest. 

Argumentative Research Paper: 
After reading short stories, 
poems, and novels, students will 
examine the characters, themes, 
and concepts of the texts 
through a critical feminist lens. 
Students will write an analytical 
essay in which they examine 
how the texts we read inform 
our understanding of the role of 
women from historical 
perspectives and how women’s 
roles in society have evolved to 
include non-traditional roles in 

Flipped Classroom Model 
CLOSE Reading 
Explicit Vocabulary (i.e., 
Academic Vocabulary) 
Explicit Vocabulary (i.e., 
structural analysis with affixes 
and roots) 
Use of Text-Dependent and 
Paired Questions 
Identifying Similarities & 
Differences 
Summarizing & Paraphrasing 
Reinforcing Effort & Providing 
Recognition 



How can one construct an 
effective research question?  
What are the steps to writing a 
research paper?  
How is PowerPoint used?  
What is persuasive writing?  
What persuasive techniques 
and devices are effective in 
oratory writing?  
How can technology be used to 
enhance an argument?  
What skillsets are necessary to 
create digital projects and/or 
presentations?  
How can technology be used as 
a resource to effect positive 
change?  
Why is it important for people 
to raise their voice and be 
heard?  
How can one’s voice be used to 
solve society’s problems? 

 
Suggested Topics for Inquiry: 
Argumentative Writing 
Research Process 
Finding Credible Sources 
Parts of a Research Paper 
Quoting and Citing Sources 
MLA Formatting 
Editing and Revising Process 
Writing to Audience 
Persuasive Writing 
The Rhetorical Triangle 
Use of PowerPoint, Prezi, 
Website-Building Materials, 
Video Editing Software, etc. 
 
Unit Vocabulary: 
Argumentative Writing 
Hook/Leading Sentence 
Thesis Statement 
Topic Sentence 
Credible Sources 
Primary and Secondary Sources 
Indirect vs. Direct Quote 
Short Quotes vs. Long Quotes 
Citation 
Analysis 
Works Cited 
Persuasive Techniques 
Ethos, Pathos, and Logos 
 
Suggested Materials: 
Purdue Online Writing Lab 

modern society. Students will 
argue whether or not society 
has evolved into one that 
embraces the abilities and 
talents of women as equals.  
  
Students will use the Feminist 
Lens Argument Essay as the 
basis for their Senior Research 
Argument Essay (the Barnum 
Essay). Students will research a 
feminist topic and argue its 
relevance and importance to 
today’s society, which mirrors 
the criteria under the Feminist 
Lens Argument Essay for Unit 7-
9. Students will turn their 
research-based argument into a 
speech with a digital media/ 
PowerPoint presentation and 
present to an audience of their 
peers.   
Argumentative Research Paper 
Rubric 
 
Digital Project/Presentation: 
Students will turn their research-
based argument into a digital 
media project or presentation 
and present to an audience of 
their peers. 
 
Students can choose from the 
following project formats*: 

• Website Design  

• PowerPoint 
Presentation with 
Speech  

• PSA Video 

Homework & Practice 
Nonlinguistic Representations 
Cooperative Learning Groups 
Setting Objectives & Providing 
Feedback 
Cues, questions, and advance 
organizers 
Writing-to-Learn 
Collaborative Group Work 
Classroom Talk 
Scaffolding 
Literacy Groups 
Socratic and Paideia Seminar 
Student-Centered Learning 
Project-Based Learning 
 

https://bridgeportedunet-my.sharepoint.com/:b:/g/personal/ereed_bridgeportedu_net/EVJohE_GQR1JufTsJHShbUQBQBUccuIgsaHR4OrXgu0FXQ?e=R3BDbg
https://bridgeportedunet-my.sharepoint.com/:b:/g/personal/ereed_bridgeportedu_net/EVJohE_GQR1JufTsJHShbUQBQBUccuIgsaHR4OrXgu0FXQ?e=R3BDbg


• TEDTalk  

• Documentary Movie 
Trailer  

 
*Any other ideas must be 
teacher approved 
 
Digital Project/Presentation 
Rubric 

 

https://bridgeportedunet-my.sharepoint.com/:b:/g/personal/ereed_bridgeportedu_net/EazqNg3IXsxGrWaCVtNryxABYZZkG1IBnt3C_m016dzdKQ?e=VB4YhD
https://bridgeportedunet-my.sharepoint.com/:b:/g/personal/ereed_bridgeportedu_net/EazqNg3IXsxGrWaCVtNryxABYZZkG1IBnt3C_m016dzdKQ?e=VB4YhD

